
Writing for Understanding Instruction

 Teacher Plan

Teacher: Julie Morton  Grade: 9-10   Time: A five-week unit
	Topic /  Subject / Text 

Love / English  / 

To Kill A Mockingbird by Harper Lee and “An Experiment in Love” by Martin Luther King Jr. 

http://library.sau.edu/CommUniv/experiment.pdf


	CENTRAL IDEAS

Content: Love is a complex and nuanced concept. Unpacking the nuances of love allows us to understand the themes at play in To Kill A Mockingbird by Harper Lee.  

Reading CC Standards: 

RL9-10.2 Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details

RL9-10.4 Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone

 Writing CC Standards: 

W9-10.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 

      b Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

      d Use precise language and domain-specific vocabulary to manage the complexity of the topic. 


	          Focusing Question


	Focus (answer to focusing question)

	According to Harper Lee, To Kill A Mockingbird is a “love story, plain and simple.” Using Martin Luther King’s analysis of the concept of love, explain how Lee’s statement might be true. 
	 King and Lee provide a nuanced picture of love, beyond that of simple romance. They explore love as understanding, empathy, respect, and tolerance.  


	              Building Content Knowledge, Understanding of Writer’s Craft 



	  • vocabulary

  • guided reading

  • text mapping

  • paraphrasing

  • summarizing

  • visualizing/

  • imaging

  • dramatizing

  • oral processing / guided

  conversation / think-pair-

   share

  • experience

  • debating

  • taking notes (graphic

  organizers, T-charts, 2 column

   notes, etc.)

  • craft lessons (intro, transitions, conclusions, etc)
	- Historical context jigsaw for the 1930s, with particular focus on segregation, Jim Crow, and the Great Depression. 

-Brainstorm definitions of love

-“Experiment in Love” by Martin Luther King Jr.

a. first read- vocabulary

b. second read- main ideas

c. third read- text dependent questions and elements of agape notes

- To Kill A Mockingbird guided reading/homework and class discussions on love

- To Kill A Mockingbird individual reading notes on love

- Love seminar – using both TKAM and “Experiment in Love.”

- Craft lesson on structure (students brainstorm different thesis statements and main ideas)




	




       Structures



                How will students know how to organize their ideas 




               and construct the piece of writing?

	 • graphic organizers

• teacher-written models 

 • teacher-and-student

   written models 

 • various types of templates

  or frames 

(ex: Painted Essay)
	· Craft lesson on structure (students brainstorm different thesis statements and main ideas)

· Courage model


	             Writing  / Revising

                     How will students draft / revise so that their final writing is clearly focused, 

                     organized, and developed to show understanding of the central ideas?

	 •  group write, fully or in

     part

 • write section at a time

 • write full piece

   independently

 • revise /share full group

 • revise /share partners

 • proofreading in partners

 • proofread w/tubaloos
	- Written independently (this is assignment takes place toward the end of the year), but during class time to allow for questions and guidance. 

- Revised using peer feedback or self-edit sheets

- Revised again after teacher-student conferences




	   Lesson Sequence

What steps will I follow so that students are able to effectively 

show their understanding in writing?

	1. Begin with a jigsaw that provides historical context for the 1930s, with particular focus on segregation, Jim Crow, and the depression. Have ss create a history notes sheet to provide context for the novel.

2. In groups, ask students to brainstorm examples of and definitions of love. Discuss as a class.

3. Read “An Experiment in Love” by Martin Luther King Jr. ( http://library.sau.edu/CommUniv/experiment.pdf ) aloud while students circle challenging words. 

4. In pairs, ask students to use context to make meaning of the words, and then use a dictionary to check their work. Discuss. 

5. Ask students to reread the article and use the guided reading questions to paraphrase the topic of each section of text and answer the close reading questions. Then ask students to generate indepth definitions of agape. Create public notes that highlight the main aspects of agape and collect examples from the text throughout the unit. 

6. Begin To Kill A Mockingbird. Craft homework assignments around elements of agape (understanding, empathy, the rejection of hate/ violence). In each assignment, require quotes to support answers.  

7. Show a clip from the 1982 movie Gandhi of Indians marching on the salt works factory. Ask students to discuss elements of King’s “Experiment of Love” that they see in the video clip. 

8. After chapter 16, hold a seminar on courage. Ask: How is Lee’s definition of courage a nuanced one? Ask students to reread the end of chapter 10, the end of chapter 11, and part of 16 before to gather evidence for the seminar. 

9. At the end of the book, hold a seminar around the prompt: According to Harper Lee, To Kill A Mockingbird is a “love story, plain and simple.” Using Martin Luther King’s analysis of the concept of love, explain how Lee’s statement might be true.

10. Read a student written (teacher edited) piece on Ender’s Game analyzing Ender through the lense of an article by David Brooks. Identify structural approaches to using informational text in literary analysis. 

11. Brainstorm in small groups different thesis statements and possible main ideas that could support them for their essay on love. Discuss as a class with a focus on structural cohesion.

12. Ask students to write outlines, peer conference, and check them by the teacher before collecting quotes for each body paragraph. 

13. Begin the writing process in class so that students can ask questions and get help as they write. 

14. After the first draft is complete, use a peer-revision sheet to help students give feedback to a partner.

15. Provide time for teacher conferences before the final revision. 


	
[image: image1]   Assessment: How are students doing? What are my next steps as a teacher?

	Formative:

- “An Experiment in Love” main idea notes, questions and agape notes show understanding or misunderstanding with the text. Class discussion clarifies concepts. 

- TKAM homework provides regular comprehension checks and indicates the level of student understanding of agape.

- Love seminar (notes and oral contributions) provides an opportunity to show understanding and synthesize ideas. 

- Essay outline 

- Essay draft

Summative:

-Finished Love essay


	            
[image: image2]    Next Steps: Gradual Release of Responsibility

	 Ss take an in-class, independent essay test that requires using King’s lens of agape love in an analysis of an account of the freedom riders. 











                                                                                                Name ______________









                                                                                                 Date _______________
                                 “Experiment in Love” Close Reading Guide

Vocabulary:

Identify four vocabulary words that are necessary for understanding. Reread the sentence where you find the word. Use the context in the text to help you guess the meaning of the word. Then check the definition in a dictionary.

	Word
	Guessed Definition
	Paraphrased Dictionary Definition

	
	
	

	
	
	

	
	
	

	
	
	


Close Reading Questions: 

Sometimes it is helpful to identify the structure of a text to better understand the author’s argument. As you reread the text, please fill out an outline of the text, creating your own headings for the sections indicated: 


¶ 1-3 Background ______________________________________________________


¶ 3-4 Background ______________________________________________________


¶ 6 Nonviolence characteristic #1 __________________________________________


¶ 7 Nonviolence characteristic #2 __________________________________________


¶ 8 Nonviolence characteristic #3 _________________________________________


¶ 9 - 10 Nonviolence characteristic # 6_____________________________________


¶ 11 Nonviolence characteristic # 5________________________________________



¶ 12 Agape ___________________________________________________________



¶ 13 Agape____________________________________________________________



¶ 14 Agape____________________________________________________________



¶ 15 Agape____________________________________________________________



¶ 16 Agape____________________________________________________________


¶ 17 Nonviolence characteristic #6 _________________________________________

Read ¶1-2:

1. Dr. King writes, “Christ furnished the spirit  and the motivation [of the Montgomery Bus Boycott], while Gandhi furnished the method” (¶ 2). Use the explanations in paragraph 1 and 2 to explain what he means by this.  ______________________________________________

___________________________________________________________________________

______________________________________________________________________________________________________________________________________________________

Read ¶3-5:
1. When King says that using violence would be “impractical” what does he mean? Draw on evidence from the paragraph to support your argument. 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

2. When King says that using violence would also be “immoral” what does he mean? Draw on evidence from the paragraph to support your argument.

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________
Read ¶6
4. King debunks several misunderstandings of terms for more precise nuanced understandings. Paraphrase both the inaccurate definitions that King challenges and King’s more specific definitions.


Nonviolence:

a. Misunderstanding: ___________________________________________________

___________________________________________________________________________

___________________________________________________________________________

b. King’s more nuanced definition: ________________________________________

___________________________________________________________________________

___________________________________________________________________________


Passive resistance:

a. Misunderstanding: __________________________________________________

___________________________________________________________________________

___________________________________________________________________________

b. King’s more nuanced definition: ______________________________________

___________________________________________________________________________

___________________________________________________________________________

Read ¶7 - 8
5. What is the “end,” or goal, of nonviolence according to King? How should the ends shape the means?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________________________________
Read ¶ 9 -10
6. A paradox is “a seemingly contradictory statement that may nonetheless be true.” What is paradoxical about suffering? How is suffering a tool in nonviolence?

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________________________________

Read ¶ 11

7. King writes that “the oppressed people of the world must not succumb to the temptation of becoming bitter or indulging in hate campaigns” (¶11). Define the following words:

succumb:___________________________________________________________________

___________________________________________________________________________

temptation: _________________________________________________________________

___________________________________________________________________________

indulge: ____________________________________________________________________

___________________________________________________________________________

What tone do these words set?_________________________________________________

___________________________________________________________________________

How does this tone help him convey his message?__________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Read ¶ 12-17:

8. List the different aspects of agape, according to King. Jot down a few words after each to explain it. 

9. A paradox is “a seemingly contradictory statement that may nonetheless be true.” What is paradoxical  his understanding of love? ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Overall:
10. King uses paradoxical terms throughout his piece. He says the Montgomery Bus Boycott used “the creative weapon of love.”  According to him, how can love be a weapon? 

              Why does he use this metaphor repeatedly? 

Model: 

                                                    Genius at Work

      The word genius usually denotes someone who is special, removed, gifted, and graced with talent. Leonardo da Vinci comes to mind. He was stunningly skilled in multiple fields from art to engineering. Yet the awe he inspires creates a gaping gulf between the likes of daVinci and the rest of us. David Brooks takes issue with this old definition of genius in his article “Genius, The Modern View.” In it he reexamines geniuses of past ages using cognitive studies of the present. He argues that while it takes a certain amount of intelligence, the key to real genius is what one does with it. He argues that people become astoundingly good at what they do because of a confluence of skills, habits, and circumstances. Brooks concludes by saying “it’s not who you are, it’s what you do” (A23). 


      Ender Wiggin, the main character of Orson Scott Card’s Ender Game, is defined by his genius status. In this coming-of-age novel, Ender accelerates through an arduous battle school to triumph as a young commander. The International Federation grooms him for greatness in a war between earthlings and buggers, an alien race, and he stuns everyone, including himself with his success. Although Ender demonstrates many of the old qualities associated with the word genius, his success is much more about how he uses his intelligence than how smart he is. 


      First, Brooks argues that a genius needs real ambition. It helps, he suggests, to have a circumstantial need for approval. He describes a scenario wherein a young girl makes her way to mastering a skill. In the process, he says “it would … help if one of her parents died when she was 12, infusing her with a profound sense of insecurity and fueling a desperate need for success” (Brooks A23). Like the girl, we see Ender’s ambition early on, when the I.F. officers convinces him to leave his parents to go to the battle school. The officer explains that his parents are ashamed of having a third child, since it is usually illegal. When Ender asks if his parents love him, the officer replies, “They love you. The question is whether they want you here” (Card 23). As a result, Ender chooses to go to a school with at least six years without a vacation or a visit home. Like the girl in the scenario, Ender’s motivation to do well often derives from this initial familial separation. Whenever Ender’s desire for success wavers, the IF uses letters or visits from his sister to reactivate his motivation. When Ender confronts the officer about this, he admits the manipulation. “I may have used Valentine,” he says, “and you may hate me for it, Ender, but keep this in mind—it only works because what’s between you, that’s real, that’s what matters” (Card 244). Ender is both initially entwined and then endlessly recommitted to his path as a commander thanks to his insecure place in his home family. This insecurity fuels his ambition to succeed. 


      While Ender is ambitious, he is also an enthusiastic devotee of practice. Brooks describes practice as paramount when he writes, “top performers spend more hours (many more hours) rigorously practicing their craft” (A23). Getting 10,000 hours of practice in a skill turns someone with potential into someone head and shoulders above the rest. While Ender shows promise immediately, he is also naturally drawn to opportunities where he can repeatedly and meticulously practice his skills. He practices on his video games, at free play, and during battles. Ender overcomes multiple challenges in order to practice, first when his commander publicly denies him the right to practice and later when older kids try to intimidate him and his Launchy practice group. Even when older kids lurk in the halls and take down names, “they went on with practice” (112). Later, he watches vids over and over again to gain new insights. “Some battles had been cut into many scenes, which were scattered through the various videos; by watching them in sequence, Ender was able to reconstruct whole battles. He began to see things that the official commentators never mentioned” (188). By reviewing videos again and again, he practices strategy mentally and gains a more nuanced understanding of battle intricacies. Ender’s fierce dedication to physical and mental practice helps him become a truly great commander.


     Overall, Ender appears like a genius in the old sense, but that’s only because beneath the surface he looks a lot like Brooks’ modern genius. It is sometimes comforting to stare up at the giants of history and wonder at their “divine spark” (A23). Yet, Ender shows just how much suffering, ambition, and hard work it takes to transform someone who might be gifted into someone who is truly great. Perhaps we should gape less at the good fortune of the Leonardo da Vincis and appreciate more the sweat and tears they put into to achieving their places in history. 
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