
Writing for Understanding and Common Core

 Teacher Plan 

Teacher  Leddy/Wilson                  Grades  3-4-5                                              Time 8-10 weeks
	Topic /  Subject / Text 

            Vermont History                        Integrated Social Studies/Language Arts   
Short informational articles from Perspectives ’76     Keepers of the Earth                An Algonquin Year
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CENTRAL IDEAS

Content: H&SS3-4:12 Students show understanding of human interaction with the environment over time.

Reading CC Standards: 1,2,3,9 &10 (literary and informational text)
RL4.10 By the end of the year, read and comprehend [literature and informational text] in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

RL 3.2 Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text.
RL 4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.
RI 5.3 Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.

RI (3,4).9 Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably. 
Writing CC Standards: 2,8,9,10
W(3,4,5) 2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
W (3,4,5).8 Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize information,

and provide a list of sources.
W (4,5).9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

W(3,4,5).10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 
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           Focusing Question


	Focus (answer to focusing question)

	How did the land affect the way the early Abenaki in Vermont lived?

	 (sample)

The land affected the early Abenaki’s 
food and clothing. 
The lives of the early Abenaki revolved around the land they lived on.


	              Building Content Knowledge, Understanding of Writer’s Craft 
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	  • vocabulary

  • guided reading

  • text mapping

  • paraphrasing

  • summarizing

  • visualizing/

  • imaging

  • dramatizing

  • oral processing / guided

  conversation / think-pair-

   share

  • experience

  • debating / Socratic seminar

  • taking notes (graphic

  organizers, T-charts, 2 column

   notes, etc.)

  • craft lessons (intro, transitions, conclusions, etc)
	1. The Land
· Odihozo : read and illustrate

· Make paper mache relief map of Vermont
· Read Physiographic Regions of Vermont (text chapter): guided reading/vocabulary work summary chart completed together

2. The People
· A Journey with the Abenaki (guided visualization, Brushac) 

· The Abenaki (short, factual teacher written  article), literal comprehension questions

3. The Interaction between the Land and People
General Concept of Environmental Dependence
· An Algonquin Year (picture book) : full group read aloud, reread and summarize each section in pairs
· Cut and Paste SummaryActivity- traditional Algonquin Calendar

· Calendar Circles Art Activity: choose one Algonquin month and illustrate, then rename the same month in words that explain your own interaction with Vermont’s environment, illustrate. and share
Specific Information on the Abenaki
Transportation:

· Hiawatha’s Sailing (poem) close read,discussion and constructed response
· Transportation  article (Perspectives ’76)

           Complete notetaking chart in pairs

· Where will you hunt? (constructed response using watershed map)

Clothing:
· Gluskabe and Old Man Winter (reader’s theatre)

· Clothing  article (Perspectives ’76)- Main idea summary paragraph

· Clothing Commercial Skits
Housing
· Perspectives ’76 article (text specific diagram)
            Constructed response

· Wigwam construction

Food

· Gluskabe and the Game Bag (traditional tale)
· Food article (Perspectives ’76)
          constructed response

· 3 Sisters Article 
           explanatory diagram

           Garden or cooking project




	[image: image5.emf]












       Structures



                How will students know how to organize their ideas 




               and construct the piece of writing?


	 • graphic organizers

• teacher-written models 

 • teacher-and-student

   written models 

 • various types of templates

  or frames 

(ex: Painted Essay)

	· Ongoing group note chart on focusing question – notes taken after each reading/activity
· Painted Essay review 

· Cause/ Effect card game

· Individual cause/effect notecharts (students will choose and elaborate on their choice of evidence from the class note chart. 
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             Writing  / Revising

                     How will students draft / revise so that their final writing is clearly focused, 

                     organized, and developed to show understanding of the central ideas?


	•  group write, fully or in

     part

 • write section at a time

 • write full piece

   independently

 • revise /share full group

 • revise /share partners

 • proofreading in partners

 • proofread w/tubaloos

	· Group write- humorous model about how a group of aliens are dependent on their planet

· Most students will choose their own focus. One small group of students who need extra support will do additional work with the group written model, work on a given focus, and participate in a group notetaking activity before writing.
· Write pieces one paragraph at a time

· Use embedded revision strategies

· Proofread with tubaloos




	  Lesson Sequence

What steps will I follow so that students are able to  effectively 

show their understanding in writing?

	Brief Overview of Unit
1. Introduce the focusing question and ongoing group notetaking chart. Add to this chart frequently throughout the unit.
2. Familiarize students with the  physical features of Vermont using a short, complex ,informational text, a traditional tale and a hands-on activity (paper mache relief map).

3. Provide context on the early Abenaki using a teacher written  article and an orally presented visualization (Brushac).
4. Introduce the concept of environmental dependence by tracing the effect of seasonal changes on the Algonquins (using An Algonquin Year). 

5. Deepen this concept through a specific study of the early Abenaki in Vermont. Establish the relationship between the Vermont landscape and Abenaki culture using specific details about early Abenaki food, transportation, clothing and housing. Work in each area includes an analysis of both a literary text and  an informational text, culminating in a student project or activity that demonstrates clear understanding/synthesis of the information gleaned from both sources.

6. Guide students in relating specific information back to the central idea (environment affects culture) by writing an informational/explanatory essay to answer the focusing question , “How did the land affect the way the early Abenaki in Vermont lived?”




	Assessment: How are students doing? What are my next steps as a teacher?

	 Formative assessment through frequent short constructed responses and projects.
Summative assessment through the culminating explanatory/informational essay and a short(single sitting)  independent writing prompt: “How does the environment in Vermont affect the way you live?”
 


	                Next Steps: Gradual Release of Responsibility

	In the second year of this three year, multi-age rotation, students will apply the same central idea to cultures in other parts of the world during their study of “Biomes”. Older students will undertake a small group research project requiring independent application of the conceptual understanding and skills taught in this Abenaki unit. 
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