
Writing for Understanding Instruction

 Teacher Plan

Teacher: Julie Morton  Grade: 11-12   Time: Three Weeks
	Topic /  Subject / Text 

War Poetry of WWI / English  / Poems by Rupert Brooke, Siegfried Sassoon, and Wilfred Owen
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Content: The experience of modern warfare in WWI disrupted romantic ideas about conflict. Poets draw on a variety of literary techniques to subtly and / or overtly convey their perspectives on their subjects. 

Reading CC Standards: 

RL11-12.4 Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or language that is particularly fresh, engaging, or beautiful.  

RL11-12.6 Analyze a case in which grasping point of view requires distinguishing what is directly stated in a text from what is really meant. 

Writing CC Standards: 

W11-12.2a Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 

      a Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole
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          Focusing Question


	Focus (answer to focusing question)

	What perspective does your poem convey about the First World War?
	 Each writer uses different literary devices that convey perspectives often linked to his experience of the war. 
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	  • vocabulary

  • guided reading

  • text mapping

  • paraphrasing

  • summarizing

  • visualizing/

  • imaging

  • dramatizing

  • oral processing / guided

  conversation / think-pair-

   share

  • experience

  • debating

  • taking notes (graphic

  organizers, T-charts, 2 column

   notes, etc.)

  • craft lessons (intro, transitions, conclusions, etc)
	• Frayer Model: patriotism, romanticism, modernism, ambiguity (vocabulary)

• Reading: Overview of WWI (paraphrase and summarize)

• Reading poems (taking notes – graphic organizers first identify literary devices, then help to explain what perspectives they convey).

• Reading poet biographies (taking notes)

• Think-pair-shares throughout.

• Discussion during graffiti board sessions when ss find examples of patriotism, romanticism, modernism, and ambiguity in the Overview of WWI article.

• Seminar: Who wrote these poems? (Ss need to match the correct poem with its writer using biographical information and textual clues from the poem). 

• Poem poster: ss construct a thesis and illustrate their arguments visually, using concrete elements from their poems.
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       Structures



                How will students know how to organize their ideas 




               and construct the piece of writing?

	 • graphic organizers

• teacher-written models 

 • teacher-and-student

   written models 

 • various types of templates

  or frames 

(ex: Painted Essay)
	• Take group notes on The Battle of Balaclava: Background.

• Take group notes on The Charge of the Light Brigade with Lit. Devices Handout (graphic organizer).

• Read and highlight evidence and reflection in the model essay.
• Ss use a collection of graphic organizers in the Poetry Essay Handout. Ss take notes for background / biography section for the intro, literary devices and perspectives for the body, and analysis questions for the conclusion.
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                     How will students draft / revise so that their final writing is clearly focused, 

                     organized, and developed to show understanding of the central ideas?

	 •  group write, fully or in

     part

 • write section at a time

 • write full piece

   independently

 • revise /share full group

 • revise /share partners

 • proofreading in partners

 • proofread w/tubaloos
	• Write a section at a time with time for revision / sharing with partners for the thesis and introduction. 

• Revise the body paragraphs independently by underlining examples from the text and highlighting reflections and interpretations. 

• Revise / full group with the conclusion.

• Proofread in partners for flow and G.U.M.


	   Lesson Sequence

What steps will I follow so that students are able to  effectively 

show their understanding in writing?

	1. Frayer Vocab Model: patriotism, romanticism, modernism, ambiguity. Define and discuss. 

2. Read “The Charge of the Light Brigade,” and write down five questions about the poem. Share out questions.

3. Read background article, “The Battle of Balaclava,” aloud. 

6. Take who, what, where, why notes. Summarize in pairs.

7. Review a list of literary devices.

8. Ask ss to read “The Charge of the Light Brigade” again in pairs and, as a group, identify literary devices.

9. Discuss the poem, the historical context, and the literary devices. Make inferences about what the author might be saying about war in general or about this war in particular. Take public notes.

10. Ask ss to read the model essay. Underline details from the text in red. Ask ss to highlight phrases and sentences that explain and interpret these details in blue. 
11. Break ss into groups. Ask them to use the WWI article to discuss and write down examples of Patriotism, Romanticism, Modernism, and Ambiguity on separate butcher sheets with one word posted on each wall of the classroom. Discuss each sheet as a class afterward.

12. Read “A Brief Introduction to WWI” and paraphrase it. Discuss the historical context of WWI as opposed to the Crimean War. Explain that while looking at WWI you will be studying poets who were soldiers (note that Tennyson was not one). 
13. Read “The Soldier” by Rupert Brooke. Ask ss to reread it in pairs and find literary devices. Use the literary devices to determine the author’s perspective. Discuss. Repeat with each poem: “The Distant Song” by Siegfried Sassoon, “Dulce et Decorum Est” by Wilfred Owen, and “Does it Matter?” by Siegfried Sassoon. 

14. Discuss poems in class as a whole group taking group notes. Bring each discussion back to the central themes of patriotism, romanticism, modernism, and ambiguity.

15. Create new groups. Give each group one of the three poet biographies with the poet names omitted. Ask each group to read its biography and deduce which poet wrote the poems above. Discuss as a class in a seminar format. Ss should use evidence from the poems and biographies to support their answers. 

16.  Ask ss to select a poem to write about. Using their poetry notes sheet, the WWI Introduction article, and the poet biography, ask ss to complete a Poetry Essay Worksheet in groups of their choice or alone.

17. After completing the Poetry Essay Worksheet, all ss should have constructed a thesis statement in response to the question: What perspective does your poem convey about the First World War? 

18. Using their thesis as the center, ask students to construct an illustrated poster that analyzes different aspects of their poem. Give time for class presentations so that students can articulate their ideas and then get feedback from their classmates. 

19. Ask students to reread the model essay. 

20. Give ss time to work silently on their paper’s introduction and join with a partner to pair-share for feedback and suggestions.

21. Allow ss time to construct body paragraphs at home, and ask ss to review their own work by identifying a.) their main ideas, b.) underlining evidence from the text, c.) highlighting inferences and reflection.

22. Ask ss to write conclusions analyzing how the author’s perspective may have been tied to his experience and if the literary techniques he chose were effective. 

23. Proofread for fluency and G.U.M. in partners.

24. Read a recent news article about a soldier in the war in Afghanistan or Iraq.

25. Finally, each ss should use his or her poem as a model to construct a poem about the war in Afghanistan and / or Iraq, using the same perspective, techniques, and / or tone used by his or her WWI poet. 
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	• Ss are able to articulate connections between literary devices, implied perspectives and the biography of the poems during the seminar and in their essays. 

• Ss will demonstrate an understanding of concepts during discussions of individual poems in connection to overarching themes. 

• Ss will demonstrate an understanding of textual analysis when presenting their poster.

• Ss will demonstrate their ability to write a focused, well-supported textual analysis that infers the author’s perspective on WWI. 

• Ss will self assess their work by identifying their own details and reflections in their body paragraphs. 
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	• Socratic seminar comparing and contrasting examples of modernist poetry before and after the First World War. 

• A response to text answering the following: How is ambiguity important in T.S. Eliot’s “The Love Song of J. Alfred Prufrock?” Ss can draw on their experience identifying literary devices and perspective to analyze the poem in groups. 



Model:

The Sound of Heroism: A Close Reading

The scene opens to the sound of six hundred horses' hoof beats, riding in unison. Alfred Lord Tennyson, British poet laureate at the time, immortalized the tragedy of the Battle of Bacalava with the sounds of horses and their heroic riders in “The Charge of the Light Brigade.” Yet it was not the taste of battle that inspired Tennyson’s poem, it was a glowing account of the tragic affair that appeared in the London Illustrated News in England. Reporter William Howard Russell gushed about the Light Brigade’s “desperate valor” (The Charge of the Light Brigade, 2008, ¶ 1). Tennyson’s poem is carefully constructed to glorify the soldiers, the sacrifice, and the tragedy of the Battle of Balaclava. Tennyson conveys his admiration for the six hundred by writing a poem whose sounds and rhythms help readers feel as though they were there. 


First, the structure of Tennyson’s poem shows the bravery and dedication of the soldiers. Each line has two stressed syllables in a falling rhythm, creating the impression of hooves, steadily carrying six hundred riders into an impossible battle. The faithful beat even continues through the mistakes of a general: 


Was there a man dismay’d?


Not tho’ the soldier knew



Someone had blunder’d:


Theirs not to make reply,


Theirs not to reason why,


Theirs but to do and die:


Into the valley of Death 



Rode the six hundred.
While Tennyson makes it clear that the orders are misguided and that the soldiers know this, the determined rhythm of the words continue, just as the men follow their orders into danger without dismay. Tennyson uses the blunder not as a way to criticize the war, whose purpose is never mentioned, but instead as a way of elevating his heroes. It is even more praiseworthy, Tennyson seems to be saying, that these men are brave precisely because they follow unreasonable orders without question. 


While the structure of the poem shows the men’s bravery, repetition and rhythm within it dramatize the action in the battle itself. To convey his admiration for the soldiers, Tennyson wants the reader to feel the chaos of the battle and witness the steadiness of the six hundred. Within the strong double beats of each line, we hear the cannons that the Light Brigade faces. Tennyson uses anaphora, repeating the same words at the beginning of consecutive lines, to simulate a volley of cannon shots, “Cannon to the right of them,/ Cannon to the left of them,/ Cannon in front of them.” Yet through the cannon fire, the unwavering pace of the poem continues, just as the six hundred fight back, undaunted. By recreating the battle through the sounds of the words and the rhythm of the lines, Tennyson emphasizes the soldier’s valor, determination, and courage in the chaos of the battle. 


Finally, Tennyson uses alliteration to further glorify the six hundred. For example, Tennyson writes, “Charging an army, while/ All the world wonder’d...” Although the phrase could mean that the world is shocked by the “blunders” of the Crimean war, the stanza continues by describing the damage the soldiers cause to the enemy. Tennyson’s phrase stands out, calling attention to “blunders” by officers, yet his focus remains on the men who fight and their courage. The second repetition of the alliterated phrase comes in the last stanza, “When can their glory fade?/ O the wild charge the made!/ All the world wondered.” This time Tennyson uses the phrase to celebrate the soldiers' nobility in the eyes of the world. These soldiers appear all the more impressive because they follow doomed orders. 


“The Charge of the Light Brigade” honors the six hundred with the sounds of battle and the steady rhythm of the soldiers' horses. Tennyson gives no context for the battle, nor does he even name it. The focus of the poem is the brave sacrifice of the men, not the strategy or the cause. By focusing on the tragic sacrifice, Tennyson tells the readers two things: first, that it is brave and noble to follow orders, no matter how impractical, which implies that although mistakes might be made, fighting for one’s country should be celebrated and honored. By simulating a charge with rhythm and sound, Tennyson convinces readers that even a futile battle can be filled with glory and nobility. Like the deeds he describes, the rhythm of his poem echoes in his readers’ minds long after it is put aside. 
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