
Writing for Understanding Instruction

 Teacher Plan

Teacher: Miller/Haslam   Class:  First Grade  Writing Genre:   Informational/Explanatory Writing
	Topic /  Subject / Text 
Topic:  Penguins-Integrated Math, Science, Reading, and Writing Unit, 6 weeks

	[image: image1.wmf]
CENTRAL IDEAS

Content: Penguins have many ways to survive in Antarctica.  
Reading: Readers read informational texts differently than they read stories.  
Writing:  Given a focus, writers use accurate information and appropriate text features to support a focus. 
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          Focusing Question


	Focus (answer to focusing question)

	How do penguins stay alive in Antarctica?

	  Penguins stay alive in Antarctica by taking care of their babies, and working together with other penguins.
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	  • vocabulary

  • guided reading

  • text mapping

  • paraphrasing

  • summarizing

  • visualizing/

  • imaging

  • dramatizing

  • oral processing / guided

  conversation / think-pair-

   share

  • experience

  • debating

  • taking notes (graphic

  organizers, T-charts, 2 column

   notes, etc.)

  • craft lessons (intro, transitions, conclusions, etc)
	 >learn about Antarctica: video, simulation trip by airplane, pictures, maps, books, etc.
>basic information about six penguins, including the Emperor: (Math and reading Program) Students draw, measure, listen to read alouds, paint, dramatize huddles and parents protecting babies, read penguin books in guided reading groups, science inquiry, games in math,etc.
>vocabulary: huddle, regurgitate, icebergs, predators, rookery, feathers, prey, crèches, webbed feet, tail, belly, mammals, flippers, beak, down, broud pouch, egg tooth, molt, colony, skua, leopard seal
>Illustrated Note Taking:
1. Anchor chart of basic text features

2. Public picture notes written by the teacher about Antarctica, how babies are protected, how penguins work together, and conclusion notes

>Oral Processing:  guided conversations about how penguins survive, saying your paragraph like you would write it,
>Sharing Progress: Sharing student work continually to build understanding of the possibilities for text features
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       Structures



                How will students know how to organize their ideas 




               and construct the piece of writing?


	 • graphic organizers
• teacher-written models 

 • teacher-and-student

   written models 

 • various types of templates

  or frames 

(ex: Painted Essay)


	 *model oral paragraph, which includes context, paraphrased evidence from notes, explanation relating evidence back to focus

*students use paper designed for a variety of structures in writing/text features

*remind students of structure they have already used in writing responses to text, and their procedures (summary intro, focus, body paragraphs with supporting evidence, conclusion
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                     How will students draft / revise so that their final writing is clearly focused, 

                     organized, and developed to show understanding of the central ideas?


	•  group write, fully or in

     part

 • write section at a time

 • write full piece

   independently

 • revise /share full group

 • revise /share partners

 • proofreading in partners

 • proofread w/tubaloos

	 >students write summary introductions, share before going on and continue writing, drawing, and adding text features in chunks
>teacher takes home chunks of student work to plan lessons for the next day, give student feedback, and to learn where re-teaching content needs to happen for small groups
>write in class,  stop to share and get feedback on body paragraphs with evidence
>stop for discussion again before writing conclusion so all students have a chance to process the “so what” conclusion (“So, what does this information about penguin survival, mean to the continuation of penguins?  How does their survival relate to the cycle of life?”)



	                                  Lesson Sequence

What steps will I follow so that students are able to  effectively 

show their understanding in writing?

	Three Weeks Before Writing Penguin Reports:
 >Begin Math Unit #4:  Addition, subtraction, using topic of penguins.  Lessons #1-27.

>Concurrently start the reading unit-reading informational text.  Lessons Include:  
What are story books?  What are their characteristics/features?  How are stories organized?  What elements do stories have?  What are information texts?  How are informational texts organized?     (Use these text structures: How To, All Abouts, Question/Answer, Cycle Sequence Books)  What features do i.t.’s have?  What is the purpose of text features?  How do text features help the reader understand the text information?  How do readers of i.t. read?  What do they do before reading?  During?  After reading?  Why?  How do readers use reciprocal teaching to help them understand i.t.?  How will you read this new informational text?  How will you sort these books in front of you so I can tell you understand the difference between stories and i.t.?  What text features might help readers learn about penguins?  How do writers show a word is important?  Can you name the text features you find in this informational text?
>Finish the Writing Unit-Response To Text-Write about the main character in your series
using the structure:  Summary intro., Focus, Body Paragraphs, Conclusion

Specific Penguin Content Prep for Writing After First Three Weeks:
>read aloud big book about penguins, books about Emperor penguins, guided reading books about penguins

>science experiment about how blubber protects penguins, talk about how their body helps them stay alive-use the chart to help the understanding

>dramatize penguin survival in Antarctica (huddles, crèches, molting, feeding, etc.)
>similarities/differences in penguins
>text features used in penguin books/why?
>establish an environment that focuses on penguins 

>integrate penguin thinking into morning meeting (ex. Say vocabulary words in sentences), greetings, etc.
>introduce the text feature tools
>show a model report from another class/on Wolves with text features
>make sure to introduce and weave the focusing question into all our discussions about penguins

During Writing:

Introductions-

>build public picture notes about Antarctica/maps available, pictures from calendar with the focusing question on the top of the notes
>students turn and talk their introductory paragraph, have a few students share aloud their paragraphs orally,

>show paper for introductions with the option to draw first before writing

>students write introductions independently 

>copy the typed focus for children and have them paste the focus after introductions are complete
Body Paragraphs-

>same structure as above-making sure to write in chunks, build oral paragraphs before writing, take student work home to read for more instruction if needed, building public picture notes, etc.
>make sure to show students their options for paper choices

>review concept of headings to help readers

>make sure to share student work as part of instruction at the beginning of writing time as well as at the end

Conclusions-

>build public picture notes for conclusion as well, oral processing the “so what” 
>So what if penguins can survive in Antarctica?  What if they didn’t survive? 

>Show students the paper for conclusions

Finishing Touches-

>covers, awards, about the author, pictures with their penguins, etc.

Sharing-
>parent celebration of all the units

>display of penguins in the classroom, hallway



	Assessment:
How are the students doing?  How do the students think they’re doing?  What are my next steps as a teacher?



	Student Self-Assessment-

· students complete their self-assessment of their penguin work
· students tell why they used the text features they did

Teacher Assessment-
· rubric that assesses: writing, understanding of penguin survival, effort, use of text features
· see attached



	   Reflection on the Unit
What worked?  What would I change? 



	· MORE time with content instruction, oral processing of content
· More content time on focus of survival
· Start survival thinking with our plant and animal cycle unit earlier in the year
· Anchor texts-more informational texts

· Buy more informational texts with excellent text features for guided reading at a variety of reading levels
· Purpose of Text Features-earlier!
· Use  text feature tools earlier in the year with the butterfly unit in science and other areas of the curriculum-take away the novelty
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